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Abstract
This paper deals with the problem of multicultural education at preschool. It focuses on socio-pedagogical 
approach as methodological foundation for multicultural education. Special attention is paid to the development 
of preschool educational potential, children’s inclusion into socially significant activity, interaction with social 
institutions within the process of multicultural education. The author analyzes preschool and family partnership 
from the perspective of its contribution to children’s social inclusion and the development of multicultural 
competence of all interaction participants.
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1. Introduction
Modern world has dramatically changed. Globalization and internationalization processes cause breakup of 
centuries-long isolationism. Societies are becoming more and more culturally diverse. Educating the citizen 
capable to live an active and effective life in a culturally diverse environment is one of the most pressing 
challenges.  
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Children start recognizing ethnic/racial diversity early enough. While determining stages of ethnic identity 
development, many researchers relied on the concept of J. Piaget [1] and admitted that only at the age of 10 – 11
children reached “a realized ethnic identity” [2, p. 245].
Nowadays there is a considerable body of research work discussing age and stages in the development of 
children's racial and ethnic understanding [3], [4]. American educator P. Ramsey [5], [6] pointed out that a 
child’s attitudes toward his/her own race and toward other racial groups started to form in preschool years. She 
argued that first racial and ethnic preferences appeared at the age of 3 or 4 and stated that “there was compelling 
evidence that in order to influence children's basic racial and cultural attitudes, we must start with the very 
young” [6, p.13].
So called «societal curriculum» [7] – societal factors, such as mass media, books, neighborhood – influence 
deeply children’s understanding of diversity. The goal of educational institutions, to start with preschool, is to 
neutralize negative social experience, to develop positive understanding and tolerant behavior, effective 
interaction skills. Today this task is solved in many countries within the concept of multicultural education. The 
USA, Canada and Australia are rightfully considered to be pioneers in this sphere. The idea of multicultural 
education has been widely discussed and implemented there since the 1970s. According to J. Banks [7], [8], an 
influential American educator and researcher, the major goal of multicultural education is to reform educational 
institutions “so that students from diverse racial, ethnic, and social-class groups will experience educational 
equality” [8, p. 3].
Russian researches addressed multicultural issues in the 1990s. Disintegration of the USSR stimulated 
migration, intensified ethnic contradictions. The concept of international education, which was developed and 
implemented in the Soviet Union, failed to meet the new challenges.
Since that time Russian educators have gained rich creative experience in the field of multicultural education, 
developed a fundamental theoretical basis, which makes possible critical analyses and re-thinking of 
multicultural education content, forms and methods at preschool [9], [10], [11]. It is widely believed that 
educational institutions can’t solve the problem of multicultural education independently; modern investigations 
foreground the idea of effective interaction with society [12]. 
The primary goal of the research is to actualize the socio-pedagogical approach as a methodological foundation 
for multicultural education. The analysis focuses on four dimensions of socio-pedagogical approach 
implementation.
2. Method
A complex of theoretical and empirical methods was used in the research. Analyzing in comparative 
perspective the results of investigations conducted both in Russia and abroad we substantiated the advantages of 
socio-pedagogical approach to multicultural education at preschool. Theoretical research was supported with 
empirical procedure. We used nonparticipant observation and unstructured interviews as well as paper trail 
analyses to investigate the real practice of multicultural education. 7 preschool educational institutions from 3 
regions (Moscow, Moscow region, Vladimir region) took part in the research. 
3. Results and discussion
The socio-pedagogical approach as a methodologically relevant complex of interrelated concepts, principles, 
ideas and methods of pedagogical activity was developed within the framework of the school of thought “Socio-
pedagogical approach in the professional activity” under the guidance of professor Vladimir S. Torokhtiya [13], 
[14]. The socio-pedagogical approach suggests implementation of an educational process based on society and its 
educational potential through interaction with social institutions, children’s involvement into socially significant 
activities and social relations, social inclusion. This approach requires development of a person’s social needs 
and abilities in the process of education. Comparative analysis of preschool multicultural education theory and 
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practice makes it possible to present the process of socio-pedagogical approach implementation in four 
dimensions.
1. Implementation and development of the preschool educational potential.
Educational potential is hereby considered as a “socio-pedagogical phenomenon disclosing a complex of social 
environment educational resources and opportunities”, as “a pedagogical component of each individual, 
consisting of a set of his/her positive personal characteristics capable of producing an educational effect on other 
people” [13]. 
To put it in other words, the preschool educational potential includes the social climate, resources (toys and 
books, games, didactic materials, equipment), and the preschool environment as a whole, reflecting (or not 
reflecting) cultural diversity. The main “bearer” of the educational potential at preschool is a teacher (a 
pedagogue) as a transmitter of behavioral and cultural norms and values. 
The question whether a preschool teacher is capable of overcoming her/his own prejudice and stereotypes, 
developing tolerance, coping with language diversity, facilitating the achievements of diverse students or fails to 
do so is highly critical for effective multicultural education.
The development of preschool teachers’ multicultural competence is the keystone of successful multicultural 
education.
2. Implementation and development of family educational potential, preschool-family partnership. 
For preschoolers parents are figures of authority, their role models. As Pattnaik J. [15] stated “parents' 
involvement in multicultural education policies and practices will facilitate their children's acceptance and 
understanding of diversity”.
Analysis of theoretical studies in the field of multicultural education, experience of its realization in modern 
Russian and foreign educational practices allows determining primary forms of interaction between family and 
pre-school in the process of multicultural education:
x Parents’ awareness and education, stimulation and encouragement of multicultural education in the 
family;
x Parents’ participation in the multicultural education practice;
x Parents’ participation in promoting  multicultural education in the community;
x Provision of free access to multicultural resources for families.
While planning interaction between family and pre-school it is necessary to consider that not all parents can 
take part in this process to the full extent; many of them face a major obstacle – the language barrier. Not only 
participation of such parents in the life of pre-school, but even basic communication with them becomes a 
challenge for preschool staff. Supporting parents who have no command of the national language has not yet 
become widely spread practice in Russian education. Due to this, foreign experience is a matter of no little 
interest [15], [16]. Thus, most American and Australian educational institutions have to search for efficient 
methods of interaction with parents who do not speak English and provide language assistance to them. For 
example, they distribute information bulletins published in several languages; key information is represented in 
several languages on the website of educational institutions; English-speaking parents are engaged as volunteers 
assisting those who have a poor command of the English language or none at all. 
Preschool and family active, continuous and well-structured partnership contributes to children’s social 
inclusion and the development of multicultural competence of all interaction participants.
3. Interaction between social institutions and preschool.
Educational and cultural institutions (secondary school, ethnic/cultural centers, museums, etc.) have a great 
potential for realization of preschoolers’ multicultural education. Thus, museums play a significant role in the 
development of children’s value system and their involvement in the historical and cultural heritage. It is not 
necessary to take small children to an outlying museum. Modern museums offer such service as “a visiting 
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excursion”, when a museum “comes” to preschool with an exciting educational program. A good practice is to 
create small museums at preschool or to organize “the museum of one day/week”. These museums can reflect the 
cultural diversity of a community and a preschool.
4. Preschoolers’ inclusion into socially significant activity.
Socially significant activity assumes achievement of results important both for the community and an
individual. It is an effective means of upbringing and socialization in general. Socially significant activities
contribute to the development of creativity, communicative tolerance, empathy, etc. 
A dramatized fairy tale or a concert prepared at preschool for the community is a wide spread experience 
nowadays. It is considered to be a socially significant activity.  But to address the challenge of multicultural 
education at preschool such performances should involve a multicultural content and represent the culturally 
diverse environment.
4. Conclusion 
The comparative analysis of Russian and foreign practices shows that preschool educational institutions 
implement and develop the ideas underlying the socio-pedagogical approach. However the implementation of the 
socio-pedagogical approach must be well-targeted and scientifically-based.
Socio-pedagogical approach implementation in the process of preschoolers’ multicultural education is a 
challenging task even for a highly experienced pedagogue. It requires not only knowledge about children’s 
cultural peculiarities, ethnic and cultural characteristics of society, but also the understanding of positive and 
negative resources of the social environment within the scope of multicultural education, the ability to select the
resources needed and to develop interaction with social institutions. There is a growing demand for a specialist 
who is able to realize the potential abilities of the social environment in the educational process at a high 
professional level, i.e. for a social pedagogue. Professional socio-pedagogical activity is one of the conditions for 
effective preschool multicultural education in modern Russian society.
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